	Faculty Learning Community (FLC) Application
2026-27

	Applicant Information

	Name:
	Status:  

___ Tenure-track faculty              ___ Prof. of the Practice      
___ Teaching-track faculty           ___ Clinical faculty
___ Part-time faculty/Adjunct       ___ Staff

	Department:
	Course(s) that you teach:



	Email:
	Number of years teaching/working at UMBC:

	WHICH FLC(s) ARE YOU APPLYING FOR?
Although you may only participate in one FLC, you may choose more than one to apply to, ranking them 1, 2, 3, 4, 5, 6 below to indicate your order of preference. We will try to accommodate your first choice. Descriptions of all the proposed FLCs are at the end of this application form. PLEASE SELF-NOMINATE TO FACILITATE AN FLC IF YOU HAVE AN INTEREST IN DOING SO.

	   ____ The Thinking Gap: Classrooms, Critical Reasoning, and Generative AI 
____ Big Classes, Better Learning: Designing Inclusive and Engaging Large Lecture Courses
____ What Makes Mentoring Work? Investigating the Practices Behind Transformative Student-Mentor Research Relationships
   _____ The Attention Problem: Sustaining Engagement in Today's Classroom
_____ Integrity by Design: Understanding and Addressing Academic Dishonesty in the Age of AI
_____ Making, Doing, Knowing: The Value of Hands-On and Embodied Learning
____ Yes, I would be interested in facilitating an FLC

	Background & interest
Please respond to the following questions in reference to your first choice of FLCs.

	1. Why would you like to participate in this FLC?




	2. Do you have some experience or information relevant to this topic? If so, please describe briefly.




	3. What changes in your teaching practice might you be interested in making through participating in this FLC?




	FALL 2026 SCHEDULE
Please mark the times during which you will not be regularly available during the fall semester.

	
	Monday
	tuesday
	wednesday
	thursday
	friday

	8:00-8:50
	
	
	
	
	

	9:00-9:50
	
	
	
	
	

	10:00-10:50
	
	
	
	
	

	11:00-11:50
	
	
	
	
	

	12:00-12:50
	
	
	
	
	

	1:00-1:50
	
	
	
	
	

	2:00-2:50
	
	
	
	
	

	3:00-3:50
	
	
	
	
	

	4:00-4:50
	
	
	
	
	

	5:00-5:50
	
	
	
	
	

	FORMAT
FLC format will be determined by the preference of the facilitators and the majority of the applicants.

	Which FLC format do you prefer?    ___ In person                ___ Online                ___ No Preference

	In which FLC formats are you available and willing to meet? Please select all that apply.
___ In person              ___ Online              ___ Hybrid (Some meetings all in person, some all online) 

	Notes (if needed):

	Signatures

	APPLICANT: If I am selected to participate in the FLC, I agree to participate fully in the community’s activities. I will attend all meetings and participate in the activities, readings, projects and reports associated with this learning community. I will share things I learn with other faculty members.

	Signature of applicant (inserted electronically or scanned):


	Date:

	DEPARTMENT CHAIR/SUPERVISOR: I endorse the above applicant’s participation in the FLC and will value the curricular and pedagogical work completed by acknowledging the time commitment required by the FLC.

	Chair/Supervisor Name (typed or printed): 


	Signature of Chair/Supervisor (inserted electronically or scanned^):


	Date:


^An email from your chair to fdc@umbc.edu endorsing your participation will be accepted in lieu of an electronic or scanned signature.

Please submit your application by email to fdc@umbc.edu by Friday, June 26, 2026. Applicants will be notified of their acceptance into an FLC as soon as possible pending the budget process. Please save the date for the FLC Kickoff to be held on Friday, August 14, 2026, from 9:30 a.m. – 2:30 p.m.

	DESCRIPTIONS OF PROPOSED FLCs
2026-27


 
Thank you to everyone who proposed an FLC topic! The topics below were adapted and remixed by the FDC from ideas proposed by faculty and staff to provide topics broad enough for cross-disciplinary interest and a year of exploration, while focused enough for groups to quickly get to work. If you would be interested in facilitating one of these communities, please let us know on your application.
 
1. The Thinking Gap: Classrooms, Critical Reasoning, and Generative AI
Critical thinking has long been one of higher education's most valued learning outcomes — and one of its least consistently taught. Now, generative AI is raising the stakes: When students can outsource analysis, synthesis, and argumentation to a chatbot, what does it mean to develop these abilities? This FLC invites instructors across disciplines to dig into what the research says about how critical thinking develops, what instructional approaches support it, and where AI helps or hinders that process.
Together, participants will explore evidence-based frameworks for designing assignments and discussions that genuinely build students' reasoning skills, examine how AI tools interact with metacognition and transfer, and develop concrete strategies they can apply in their own courses. Participants will come away with a clearer picture of how to make critical thinking a visible, teachable, and assessable part of their courses, and a practical toolkit for doing so in a world where AI is part of students' intellectual landscape.
 
2. Big Classes, Better Learning: Designing Inclusive and Engaging Large Lecture Courses
Large-enrollment courses (enrollment >100) are often part of students' first sustained academic experience at the university, and for many non-majors, they shape how students see themselves as learners in a discipline. That makes them high-stakes spaces, logistically and pedagogically. Yet the challenges of teaching at scale — balancing meaningful engagement, equitable access, timely feedback, and a sustainable workload — are still too often navigated alone. This FLC creates a structured, collegial space for instructors across disciplines to work on that shared challenge together.
 
Participants will explore evidence-based and practice-tested strategies across a range of interconnected themes: designing active learning experiences that hold up in large rooms; building student engagement and accountability without increasing instructor burden; inclusive approaches that support diverse academic preparation and identities; and rethinking assessment and feedback for scale, efficiency, and efficacy. Thoughtful use of AI and educational technology for supporting learning will also be on the table.
 
Through this work, participants will develop a flexible toolkit of strategies they can adapt to their own courses and contexts, along with a community of colleagues to problem-solve with –
because the cycle of experimenting, reflecting, and adjusting is far more powerful when you don't have to do it alone. 
 
3. What Makes Mentoring Work? Investigating the Practices Behind Transformative Student-Mentor Relationships in Research
Most faculty enter the mentoring of student research through disciplinary expertise alone, with little formal preparation for the relational, cultural, and developmental dimensions the work demands. Yet those dimensions are often what determine whether a student deepens their scholarly identity, or quietly concludes that research spaces are not for them. This is especially consequential for first-generation, limited-income, and historically underrepresented students, for whom the mentoring relationship can be the difference between persistence and departure. This FLC addresses a real and underexamined gap: faculty want to mentor well, but rarely have dedicated time and community to examine what that actually means in practice.
Participants will explore that question together through case-based reflection, shared reading, and honest conversation about what works and why. Topics will include how students' cultural backgrounds, family obligations, and community identities show up as strengths in research spaces; how race, class, and first-generation status shape what students need from mentors; and how to hold high expectations and deep trust simultaneously. The group will draw on emerging frameworks for equity-centered and relational mentoring, examining what they share, where they differ, and what each illuminates about faculty practice.
Faculty will leave with a more intentional and articulated mentoring philosophy, practical strategies for navigating mentoring across difference, and a shared language for discussing equity in student research with colleagues, along with new tools for designing onboarding experiences that activate, rather than overlook, the assets students bring to scholarly work.
4. The Attention Problem: Sustaining Engagement in Today's Classroom
Something has shifted. Faculty across disciplines are noticing students who struggle to complete assigned readings have difficulty sustaining focus during class, and they may reach for AI tools when the cognitive work gets hard. These aren't isolated observations; they reflect broader changes in how students arrive at college, shaped by years of social media, fragmented attention, and diminished practice with reading before they even enter our courses. For faculty who believe that learning to read carefully, think slowly, and engage with difficult texts and concepts is foundational, not optional, this moment raises urgent pedagogical questions that deserve serious, evidence-based exploration.
This FLC will dig into the research on attention, reading development, and cognitive load to put data behind what many of us are already observing in the classroom. Together, we will examine what students are actually reading before college and what that means for reasonable expectations at the university level; how devices, social media, and AI availability interact with students' capacity for sustained engagement; and what the evidence says about interventions — from device policies to structured reading practices — that help students rebuild those habits. The goal is not to lower the bar, but to meet students where they are while holding them accountable for rigorous learning outcomes.
Ultimately, participants will gain a clearer, research-grounded picture of the trends shaping today's students, practical strategies for scaffolding reading and attention in their courses, and evidence to back the pedagogical choices they're already making or are considering.
5. Integrity by Design: Understanding and Addressing Academic Dishonesty in the Age of AI
Generative AI has fundamentally changed the landscape of academic integrity. Students can now complete many traditional assignments – essays, problem sets, take-home exams – with minimal intellectual engagement, and the line between assistance and dishonesty has become genuinely harder to see, for students and faculty alike. Incidents of academic dishonesty are rising across higher education, and faculty are increasingly caught between wanting to trust their students and needing to ensure that their assessments actually measure learning. This is a moment that calls for collective thinking, not just individual policy enforcement.
This FLC invites faculty to explore the issue from multiple angles: what the research tells us about why students violate academic integrity policies — including pressure, confusion about norms, and the perceived low risk of AI-assisted shortcuts — and what that understanding suggests about course and assessment design. Together, we will examine strategies for deterring dishonesty in both online and in-person settings, consider how transparent classroom conversations about integrity can shift student behavior, and explore how redesigning assessments can reduce temptation while actually strengthening learning.
The practical payoff for participants will be a deeper understanding of the motivations behind academic dishonesty, a clearer sense of the capabilities of the available tools and approaches for detection and deterrence, and practical strategies for designing assessments and classroom cultures where integrity is the path of least resistance.
6. Making, Doing, Knowing: The Value of Hands-On and Embodied Learning 
While activities in our classrooms are increasingly shaped by screens, automation, and the pressure to scale, some of the most powerful learning still happens in the lab, the studio, and the rehearsal hall, using the body, hands, and materials. Hands-on and embodied learning occupy a unique pedagogical space: They build skills, habits of mind, and ways of knowing that lectures and digital environments cannot fully replicate. Yet these learning environments are often overlooked in broader pedagogical conversations, and the faculty who teach in them frequently navigate their distinctive challenges — safety, logistics, equipment, space, time — largely on their own.
This FLC brings together faculty from the sciences, engineering, the arts, and any classes in which learning through the body or manipulation is foregrounded. Together, participants will explore what the research and scholarship on embodied cognition and experiential learning tell us about how hands-on experiences shape students, drawing on works like Mike Rose's The Mind at Work to examine the intellectual depth of physical practice. 
Participants can expect to leave with a richer vocabulary for articulating the value of what they do, deeper insight into how embodied and hands-on experiences shape student learning and identity, and fresh ideas for designing lab, studio, and classroom environments where that learning can happen more intentionally and more powerfully.
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